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Abstract: This article explores tax education’s internationalisation and Distance Education’s role as a catalyst in this process. It examines taxation as a socio-legal phenomenon and field of study, highlighting intellectual and institutional dimensions. This study employs a conceptual-analytical methodology, drawing on socio-legal theory and historical analysis to propose an internationalised education model for taxation schools’ administrators. Such model may be implemented through international online tax courses, institutional partnerships across jurisdictions, and asynchronous modules tailored to cross-border regulatory contexts. Distance Education is presented as a means and as part of a broader epistemological global tax education transformation.
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1. [bookmark: _Toc191971489]Introduction
The internationalisation of tax education emerges as a necessary response to the complexity of the tax phenomenon in the contemporary global context. Taxation, in addition to be an essential mechanism for financing public policies, reflects political, economic, and social disputes that transcend national borders, thus requiring a transnational perspective (Christians et al., 2008). In this context, Distance Education presents itself as a powerful tool for fostering internationalised education. It enables the democratisation of access to tax knowledge, allowing students from diverse cultural and economic backgrounds to engage in a truly global debate, thereby enabling these learners — the true addressees of this methodology — to develop maturity in the field of taxation and to master its core categories. However, the internationalisation of tax education goes beyond the mere adaptation of academic content to a foreign audience. This process entails a deeper transformation in the way the field of taxation positions itself as an academic discipline, embracing a critical and multidisciplinary approach.
This article aims to demonstrate how the internationalisation of the tax field can offer valuable contributions to the broader process of internationalising socio-legal disciplines. The study adopts a conceptual-analytical methodology, grounded in socio-legal theory and historical inquiry, to advance a model of internationalised education aimed at administrators of tax education institutions. In order to achieve its objective, the article is structured in four sections. The first section explores taxation as a complex phenomenon, highlighting its intellectual and institutional dimensions, as well as the influence of different intellectual traditions on the construction of tax discourse. The second section addresses the process of internationalisation within the tax field, examining both its institutional and intellectual dimensions, with particular emphasis on the academic perspective. The third section builds on these conceptual foundations to propose a model for internationalised tax education, highlighting Distance Education as a strategic response to physical, linguistic, and cultural barriers. Finally, the conclusion integrates these elements to reflect on the broader implications and challenges associated with teaching taxation from a global perspective, reinforcing the importance of adopting a critical and context-sensitive approach. This proposal is particularly relevant for postgraduate legal education programmes, online training platforms, and international consortia seeking to advance socio-legal studies in taxation.

2. Elements and perspectives of the tax field
2.1. The elements of the field
As with other fields of knowledge, the tax field is structured around the interaction of three clearly identifiable elements: the subjects, the object, and a form of interaction both between the subjects and between the subjects and the object itself (Bourdieu, 1981). The subjects, here referred to as actors, are tax specialists, the experts in the field’s object – taxation as a phenomenon. This means that the term “taxation” refers both to the object of the field, understood as a social phenomenon, and to the very field that is dedicated to its study. However, unlike other fields, interactions among actors and with the object in the tax field take on a distinctive character. While specialists in other areas must master manual techniques, instruments, or specific technologies, actors in this field must demonstrate proficiency in the tax discourse. Consequently, tax-related activity is essentially discursive, and the level of maturity within the field is traditionally assessed by the actor’s ability to handle its intellectual constructions — a process often described as thinking like a lawyer (Schauer, 2012).
On the other hand, in order to understand the origins of the categories that shape tax discourse, it is necessary to examine the historical process that led to the emergence of this field. Although the phenomenon of taxation has manifested itself in various historical and cultural contexts, there was a specific time and place in which tax discourse acquired significant complexity. It was during the Enlightenment that multiple narratives on taxation converged into a far more sophisticated debate, particularly concerning the concept of property (Frecknall-Hughes, 2007). In this sense, it can be said that tax discourse, as we know it today, is a product of the European experience, closely linked to the political theories developed on that continent (Menéndez, 2001, pp. 93-101). Although initially associated with a political tradition, taxation was soon incorporated into the broader discussion that gave rise to economics as a distinct field of knowledge. Eventually, these political and economic narratives were absorbed into a legal perspective, which developed throughout the 19th century, culminating in what we now refer to as tax law.
Therefore, the tax field is composed of actors originating from distinct intellectual traditions, although it is predominantly influenced by economic and legal discourses. This means that the discursive categories employed by tax specialists are derived primarily from intellectual contributions made by the fields of economics and law (Campos, 2024, pp. 120-139). Moreover, the social practices within this field largely reflect the mannerisms and attitudes exhibited by economists and lawyers in their engagement with taxation as a phenomenon. All these elements contribute to an understanding of the implications of the internationalisation process of the tax field, particularly when considering the context in which this process began. The emergence of the concept of “international taxation” occurred at the end of the 19th century, a period in which economists and lawyers were striving to establish autonomous agendas for their respective fields. It was against the backdrop of the intellectual movement known as “scientific positivism” that taxation acquired its international character (Gordon, 1991, pp. 271-304).

2.2. [bookmark: _Toc191971492]The tax field’s academic perspective
Although all tax specialists engage in discursive practices, the nature of this discourse varies depending on which factors predominate. In addition to the multidisciplinary nature of the field, tax discourse also displays variations associated with the diverse objectives pursued by actors in their engagement with the object of the field.[footnoteRef:2] While the existence of internal variants cannot be denied, it is possible to identify three major interest groups linked to the tax phenomenon, each resulting in distinct attitudes among the actors. The first of these groups is concerned with the impact of taxation on their subjective rights, particularly property rights and entrepreneurial freedom, referred to here as “taxpayers”. The second group comprises public officials who approach taxation from a fiscal perspective, primarily linked to the financial activity of the State, and is termed “the bureaucracy”. The third group consists of actors who value the coherence of tax discourse itself, safeguarding the internal integrity of its categories, and is designated here as “the academia”. [2:  Different attitudes imply transformations of the orders of discourse. See Fairclough (1989, p. 40).] 

Although subject to criticism, the division of the tax field into these three groups provides a useful mental framework for understanding the different nuances of discourse within the field. While the first two groups constitute what tax specialists have traditionally referred to as “the tax authority versus taxpayer duality”, the third group ostensibly represents a neutral perspective on the phenomenon.[footnoteRef:3] This idealisation assumes that academia exists as an environment immune to the material interests arising from the various possible applications of tax discourse.[footnoteRef:4] On the other hand, it is not immediately evident what the precise interest of academics in relation to the tax phenomenon might be. The recognition of this “academic stance” depends on an understanding of the fields of knowledge that play a central role in shaping tax discourse, although the Brazilian reality presents a distinctive peculiarity in this regard. [3:  For an analysis of these groups within the Brazilian experience, see Campos (2021, pp. 317-339).]  [4:  Addressing legal education in general, Walker (2017, pp. 94-98) explains that the movement to reject the “service orientation” in the middle of the twentieth century implied an enormous departure from legal practice, especially from the Marxist approaches inherent to critical legal studies in the United States. Although the author identifies such a distancing even in some legal positivism branches, the tension between the academy’s autonomous and instrumental interests is more pronounced in humanities-based, and socio-scientific informed legal education conceptions.] 

Whereas in other cultures the tax field is characterised by a contest for intellectual space between economists and legal scholars, taxation in Brazil has traditionally been a legal matter. The Brazilian tax debate was institutionally established within Law Schools as early as the 19th century, and it has largely remained so ever since (Universidade Do Rio De Janeiro, 1928). This historical development has led to a situation in which, in Brazil, “taxation” has almost become synonymous with “tax law”, with criticisms of the term’s usage being not uncommon, despite its widespread acceptance.[footnoteRef:5] This phenomenon has ensured a degree of stability in the field’s agenda, reinforcing the centrality of academic activity around legal doctrine and domestic legislation. However, this reliance on legal discourse has also imposed certain limitations on the interaction between the national academic community and its foreign counterparts. This issue becomes even more apparent when examining the effects of internationalisation on both the academic and non-academic perspectives of tax discourse. [5:  Torres (2001, p. 49), when talking about the norms that would regulate situations concerning international fiscal aspects has claimed that such an expression is employed without the intend of sustaining any sort of “international taxation”, calling it a “lay and inaccurate expression”.] 


3. The internationalisation of taxation
3.1. Internationalising the institutional and intellectual dimensions
Although the concept of “international taxation” is a widely accepted notion in contemporary thought, the context at the end of the 19th century presented a markedly different scenario. The cross-border effects of taxation were already being felt, to the extent that the first international agreement to prevent double taxation on income was signed in 1899.[footnoteRef:6] However, the idea of an international economy was not yet fully formed, and an internationalised perspective on the phenomena constituting it was even less evident.[footnoteRef:7] Thus, the initial impact of the process of internationalising taxation took place at the level of non-academic activities, aiming to address practical issues arising from the interaction between distinct tax systems. Economists were the first to organise themselves, promoting international meetings and events, particularly those related to international double taxation. Legal scholars, on the other hand, were slower to respond to this process, as they remained preoccupied with discussions on defining the central object of the field and determining the most appropriate methodology to be adopted.[footnoteRef:8] [6:  International tax treaties emerged in the context of international administrative cooperation since the mid-nineteenth century. The European political context, influenced mainly by the German efforts, led to the prevalence of the fight against international double taxation at the end of the century. The treaty celebrated between the Austro-Hungarian Empire and Prussia in 1899 was the first international treaty expressly concerned with double taxation. See Jogarajan (2011).]  [7:  The gold standard was the sole instrument of the international economy of the turning from the nineteenth to the twentieth century. See “Part One: The international system” in Polanyi (2001, pp. 1-32).]  [8:  For a full description of this process, see “Une Histoire des Origines de la Science Juridique Financière et Fiscale” in Bourget (2012, pp. 93-237).] 

Despite the inertia of legal scholars, the tax field witnessed a robust process of institutionalising international debate shortly after the end of the First World War. It was with the emergence of the League of Nations that, for the first time, a supranational bureaucracy[footnoteRef:9] was established to address the issue of international taxation from a global perspective (Butler, 1925, pp. 36-48). Economists were the first to occupy this newly created institutional space, pioneering the development of international reports that continue to influence discourse in the field to this day.[footnoteRef:10] The proliferation of international organisations became the primary factor in consolidating the notion of an international framework, particularly after the Second World War. Nevertheless, despite the significance of this event in the process of internationalising the tax field, the concept of an international framework already existed. In the legal domain, there was already a recognition of a transnational legal phenomenon that manifested itself within what is now understood as the domestic sphere. [9:  On the difference between “international” and “supranational”, see Slaughter (2009, pp. 22-23). ]  [10:  It is likely that the most significant document produced during this period was drafted by Bruins, Einaudi, Seligman, and Stamp. See Bruins (et al., 1923).] 

The legal field, unlike other areas of knowledge, has an internationalist tradition that long predates the emergence of international organisations. The applicability of a legal system classified as “international” was already established at the domestic level, traditionally regulating cross-border relations through state institutions (Tamanaha, 2017, pp. 187-191). Francisco de Vitoria, associated with the School of Salamanca, is now recognised as a pioneer in formulating an explicitly international discourse on the legal phenomenon (Anghie, 1996). This tradition influenced the writings of Hugo Grotius and Samuel Pufendorf, ultimately shaping what came to be understood as the natural law perspective on international legal discourse.[footnoteRef:11] Thus, the emergence of international organisations did not create international law but rather safeguarded its discourse from challenges that questioned its legal character.[footnoteRef:12] However, this international legal debate was primarily concerned with resolving issues related to the material interests of the actors involved, rather than fitting within what is here classified as “academic”.[footnoteRef:13] [11:  For an exposition on how Grotius and Pufendorf have received this legacy when elaborating their approach to the legal phenomenon in an international context. See Kingsbury (2010).]  [12:  This development has transformed international law into the law of international organisations, solidifying its perception as a form of international institutional law. See Alvarez (2005).]  [13:  The issue of neutrality is so significant that it affects the image of organisations that do not align themselves with academic discourse. As highlighted by Sharman, the OECD’s ability to influence transnational political communities is directly linked to its image as a neutral, technocratic institution, free from political interests. See Sharman (2006).] 


3.2. [bookmark: _Toc191971495]The internationalisation of academia
Although the internationalisation of the intellectual dimension of the tax field — at least in its academic form — has been marked by delay, two significant moments in international legal education are worth highlighting. The first is the emergence of universities in European continent, providing a locus for the production of legal discourse that was independent of any specific legal system.[footnoteRef:14] This autonomy arose from the central role played by the rediscovery of Justinian’s Code, which facilitated a purely speculative transnational legal debate. The second moment relates to what became known as the “first globalisation of law”, in which professors played a central role in disseminating legal knowledge (Kennedy, 2003). This movement was inspired by Savigny’s historical school and was further advanced by the codification process that took place throughout the 19th century (Wagner, 1952). These two developments suggest that the internationalisation of legal thought was not the result of a natural movement but rather a consequence of specific institutional academic efforts.[footnoteRef:15] [14:  According to Berman (1976), this debate took shape within European universities, giving rise to what he refers to as a “transnational legal science”.]  [15:  As Hans de Wit (2020, p. 4) observes, internationalisation in higher education “does not proceed by itself but needs clear intentions,” and must be guided by a commitment to quality and broad societal benefit rather than serving a small, mobile elite.] 

In both instances, academic legal discourse was structured around a phenomenon that was explicitly transnational and a recognised textual framework. In the first case, influenced by the universalism of natural law of canonical origin, the legal phenomenon was perceived as a divine emanation, not confined to local experience. In parallel, Roman law provided discursive categories that could be utilised in the articulation of ideas capable of addressing legal phenomena in a manner regarded as technical. In the second case, the historical component served as a stabilising element, counterbalancing the evidently contingent effects that stem from an excessively positivist perspective. Consequently, the centrality of codification did not result in the complete subjugation of academic discourse to the legislator’s will, thereby preserving the autonomy of its intellectual foundations.[footnoteRef:16] The analysis of these two moments highlights certain factors and attitudes that contribute to the process of internationalising the teaching of socio-legal disciplines. [16:  Bauman (1987, pp. 1-7) addresses the change in the intellectuals’ behaviour in the transition from modernity to postmodernity, which helps us to understand the attempt at separating the academic’s technical discourse from its political dimension. ] 

The first factor involves adopting a realistic approach to the legal phenomenon, which contrasts with an excessively idealised view of law. This perspective prevents legal discourse from becoming trapped within its own intellectual constructions, encouraging openness to different viewpoints, particularly those originating from foreign legal cultures (Tamanaha, 2009). The second factor is based on the adoption of a multidisciplinary approach to the study of the legal phenomenon, demonstrating receptiveness to contributions from other fields of knowledge. The openness of legal discourse to insights from social sciences allows law to benefit from the more cosmopolitan nature of these disciplines.[footnoteRef:17] The third factor relates to an integrative stance concerning the dominant paradigms in the two observed moments. The adoption of a discursive perspective enables the articulation of contributions from natural law alongside the tools developed by legal positivists, thus avoiding the problem of paradigm incommensurability.[footnoteRef:18] [17:  In this sense, the lawyer would act as a “sophisticated consumer” capable of appropriating the knowledge produced in other fields to satisfy specific theoretical demands. The expression and its meaning are found in Ring (2010) and in Shaffer and Ginsburg (2012).]  [18:  In other words, the adoption of one paradigm would inherently preclude the other. See “The Resolution of Revolutions” in Kuhn (1970).] 



4. Challenges and responses in the internationalisation of tax education
4.1. International field’s idiosyncrasies
The adoption of a realistic, multidisciplinary, and discursive approach to the tax phenomenon represents the first step towards an internationalisation project such as that envisioned by the Escola Superior de Tributação de Brasília. However, certain particularities of the international landscape pose challenges to this endeavour, and these difficulties may relate to various elements of the tax field. The first challenge is anthropological, concerning more how actors perceive their own activities than the nature of the field itself. Many professionals, particularly legal scholars, tend to view themselves as tax specialists (in a domestic context) rather than as internationalists, which reduces the appeal of a truly international education. The second challenge relates to the training process of these actors, as law courses rarely equip students with the ability to understand constructs originating from other disciplines. As a result, law students and their professors become immersed in a self-referential network of concepts and structures that only make sense within the confines of the academic legal universe.[footnoteRef:19] [19:  Law schools aspire to make students think like a lawyer, repeating the old habits of the field. The student is exposed to how lawyers deal with their issues so that he or she may mimic their behaviour. See Brownsword (2017).] 

Beyond anthropological barriers, the establishment of a truly internationalised academic environment depends on overcoming structural challenges. Three main obstacles emerge in this process: the physical barrier, which imposes geographical limitations; the linguistic barrier, which complicates discourse management; and the cultural barrier, which acts as a cognitive filter in the interpretation of the field’s conceptual categories.[footnoteRef:20] Access to advanced tax education has always depended on physical proximity to specific academic centres and the ability of individuals to relocate. Even when this barrier is overcome, the issue of communication arises, as internationalised tax education naturally requires a common language. However, language is far from being a neutral medium for conveying concepts; it can itself be a source of confusion. This difficulty is often described as “talking past”: a form of dialogue that takes place within a shared language but where underlying cultural and normative references prevent effective communication (Mertz; Ford; Matoesian, 2016). [20:  On the physical, linguistic, and cultural barriers in the process of higher education internationalisation. See Knight (2007, p. 211-212; 225).] 

While the linguistic barrier adds complexity, local cultural experiences often intensify this cognitive dissonance. Law, as a social construct, reflects the normative particularities of each society, and taxation, due to its distinctly legal nature, is particularly sensitive to this factor. The influence of customs on tax normativity is a clear example of how legal structures cannot be easily transplanted from one system to another. In the field of comparative law, the challenges of importing foreign legal categories into domestic legal systems are well known.[footnoteRef:21] Institutions that function effectively within a given legal tradition may generate unforeseen distortions when transferred to a different context. Thus, the internationalisation of tax education faces a dual challenge: addressing the barriers posed by linguistic diversity while managing the difficulties of transposing tax concepts across legal traditions. In response to these barriers, the next section explores how Distance Education can serve as a strategic platform for advancing internationalised tax curricula. [21:  A very sophisticated way to demonstrate such difficulty is from the notion of “legal formants”. See Sacco (1991) and Sacco (2001).] 


4.2. Distance education as a tool for supporting internationalisation
Considering the theoretical and institutional framework outlined above, the following section discusses how these insights may inform concrete academic practices within Distance Education environments. Building upon the conceptual and historical analysis of the internationalisation process, the implementation of a socio-legal perspective in tax education demands more than just theoretical commitment — it must inform the very design of distance learning programmes.[footnoteRef:22] Recognising taxation as discursive, multidisciplinary, and culturally embedded calls for curricula that foster critical engagement with diverse legal traditions and social settings. In practice, this involves developing modules that incorporate comparative approaches, interdisciplinary perspectives, and dialogic academic strategies such as forums, peer collaboration, and reflective assignments.[footnoteRef:23] Such a curriculum does not merely transmit knowledge but cultivates the capacity to interpret, critique, and navigate complex tax systems from a global standpoint.[footnoteRef:24] Instructors, in turn, must adopt an academic posture that is responsive to cultural diversity and oriented towards fostering intellectual autonomy, making curriculum design itself a key driver of the internationalisation process. [22:  Although the Communities of Practice framework (Lave & Wenger, 1991) offers valuable insights into situated learning and the social construction of expertise, this paper adopts a different theoretical approach. Given the discursive and institutional nature of the tax field — where legitimacy is closely tied to formal categories, professional hierarchies, and transnational regulatory structures — our analysis focuses on the production and circulation of knowledge through discursive practices embedded in legal and academic institutions. This framework is particularly well suited to understanding how tax education operates across jurisdictions and contributes to the formation of a transnational epistemic community.]  [23:  Several international institutions have developed online tax law education initiatives that contribute to the globalisation of tax knowledge. Leiden University offers open-access online courses such as Rethinking International Tax Law and Taxation of Multinationals for Everyone, both hosted on the Coursera platform, which introduce participants to the fundamentals of international tax and transfer pricing (Leiden University, 2023; Coursera, 2024). The International Bureau of Fiscal Documentation (IBFD) provides specialised programmes such as the Advanced Professional Certificate in International Taxation and online modules on U.S. corporate tax and transfer pricing (IBFD, 2024). The OECD complements these efforts through its E-learning Courses on International Taxation, targeting public officials in developing countries, and the Tax Inspectors Without Borders initiative, which supports capacity building in audit and compliance practices worldwide (OECD, 2024; TIWB, 2024).]  [24:  As Bozkurt and Stracke (2023, p. 40) argue, “learning is unbounded and should not be confined by space or time,” and the idea of openness in education must place learners at the centre of a continuous, inclusive, and sustainable learning process — principles closely aligned with the design of internationalised, socially engaged distance education programmes.] 

Building on these academic principles, distance education, in its various forms, is far from a recent innovation, as the concept of delivering knowledge without the physical presence of students predates the Internet.[footnoteRef:25] What the COVID-19 pandemic did, in this regard, was not to create distance education but rather to popularise it, bringing it to the forefront of academic debate.[footnoteRef:26] If the pandemic experience cemented one particular notion, it was the realisation that geographical barriers would no longer constitute an obstacle to remote learning, effectively acting as a catalyst for the internationalisation process.[footnoteRef:27] Thus, distance education has overcome physical barriers, reducing the distance between students and educational institutions to the quality of their Internet connection.[footnoteRef:28] This mode of education has not only enabled the geographical expansion of learning opportunities but has also redefined the very boundaries of what institutions may consider themselves globalised. However, this does not imply that distance education has eliminated structural inequalities. Access to remote learning remains contingent on technological and economic factors, although these are generally easier to overcome compared to traditional geographical isolation.[footnoteRef:29] [25:  According to Peters (2010, p. 15), this can be illustrated as follows: “In the seventies, a new epoch of distance education began. It can be characterized by its additional use of two analogue electronic mass media – radio and television – and later also of video and audiocassettes as well as of study centres. This pedagogical shift cannot be overestimated. It increased the importance of distance education tremendously”. ]  [26:  As Nichols (2003) highlights, the effectiveness of e-learning is not merely dependent on technological advancements but on the integration of well-grounded academic principles that guide the teaching process.]  [27:  There is a clear distinction between online courses that are purposefully planned and structured, and those created hastily to respond to emergency situations. When evaluating the effectiveness of remote teaching implemented during the COVID-19 pandemic, higher education institutions need to be mindful of this difference. This issue is thoughtfully explored in Hodges (et al., 2020).]  [28:  The importance of the Internet for the expansion of distance education was already widely acknowledged in 2011, when Moore and Kearsley (2011, p. 274) highlighted the phenomenon of the “democratisation of data”, emphasising how individuals’ access to and production of digital information were transforming the educational landscape.]  [29:  The relevance of online distance education as a tool for expanding access to education, especially for disadvantaged groups, is well illustrated by Zawacki-Richter and Qayyum (2019, p. 122-123), when they highlight its role within the extensive Turkish education system.] 

Distance education has also played a role in mitigating the effects of linguistic barriers, particularly through the possibility of asynchronous learning, where content can later be translated into the student’s language. Moreover, even in the case of synchronous activities, advancements in information technology — especially artificial intelligence — have helped to address this issue.[footnoteRef:30] Real-time transcription software, automatic subtitles, and assisted interpretation now enable courses to be delivered and understood in multiple languages. Digital distance education, by operating within this new landscape, not only facilitates communication but also transforms the very experience of tax education. If language has never been merely a technical issue, technology at the very least alleviates part of its impact on the internationalisation of tax education.[footnoteRef:31] [30:  On the concept of presence in distance education and its reconfiguration through virtual environments. See Moran (2003, p. 3).]  [31:  The importance of machine translation in the academic context was already acknowledged in 2019, when Bowker and Buitrago Ciro (2019, p. 30) highlighted its role as a useful tool for obtaining a general understanding of foreign texts, even though its translations are not perfect.] 

Regarding cultural factors, the relationship between distance education and the normative and social differences that shape education in general, and tax education more specifically, is ambiguous. While it is true that culture imposes filters on the absorption of knowledge, it is also the case that distance learning can, paradoxically, mitigate this issue. In traditional face-to-face education, cultural exchange occurs intensively but often in an asymmetrical manner — the dominant culture imposes its frameworks in a way that is almost imperceptible. Distance education, however, reverses this dynamic. Decentralised learning and a plurality of sources allow for a more horizontal engagement with diverse cultures, without any single perspective dominating.[footnoteRef:32] Furthermore, the possibility of segmenting content allows students to build conceptual bridges between different tax systems. In a digital environment, the interaction between diverse perspectives can be more flexible, adaptable, and, to some extent, more faithful to cultural differences than in traditional education. [footnoteRef:33] [32:  The importance of considering a plurality of sources is highlighted by Dron and Anderson (2014, p. 62), who emphasise that holistic and connectivist approaches rely heavily on technologies to aggregate actions and behaviours, thus helping learners make sense of the vast flow of information.]  [33:  In digital environments, interactions between different perspectives can become more flexible, adaptable, and, to some extent, more reflective of cultural differences than in traditional teaching. As Santos (2003, p. 36) observes, digital technology not only promotes new forms of materialising information, but also enables the interconnection of subjects, spaces, and learning scenarios, requiring new network-based curricular practices.] 


5. [bookmark: _Toc191971499]Conclusion
A higher education institution dedicated to taxation that seeks to address the central issues of the tax phenomenon must necessarily look beyond national borders. If there is one field that cannot be constrained by territorial limitations, it is tax education, given that taxation operates within a transnational logic, requiring a perspective that transcends the concept of the nation-state. The internationalisation of tax education is not the result of an academic trend or a mere institutional development but rather a consequence of the intrinsic characteristics of taxation itself. This centrality around a social phenomenon is what ensures the field’s truly international nature, serving as a model for other disciplines. 
However, internationalisation must go beyond geographical expansion — it must be translated into academic actions. The development of curricula that embrace a socio-legal perspective, incorporating critical, comparative, and interdisciplinary approaches, is essential to forming professionals capable of navigating and shaping global tax debates. In this context, distance education is not only a logistical solution but a transformative platform that supports this academic agenda. By enabling flexible, dialogic, and culturally responsive learning environments, digital tools facilitate the institutionalisation of a truly internationalised tax education, aligned with the complex, borderless nature of the phenomenon it seeks to understand. Further empirical studies could assess how this model performs in diverse institutional contexts, particularly in multilingual and multicultural distance education settings.
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