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SUMMARY
This paper presents the partials results about the evaluation of the progress of semi presentable disciplines offered in eight undergraduate Educational Association of Dom Bosco – AEDB, performed in the second semester of 2012. The evaluation considered the following categories: identification data; Virtual learning environment (VLE); Organization pedagogical-didactic; Courseware; Assessment of learning; Pedagogic Meditation (tutoring) and Interaction. 

For this paper we present only the results of the classes A, B, C, D, E, F and G of the 1st year of disciplines Networking: Introduction to Engineering, Portuguese and Data Processing, of the Engineering Course of the Faculty of engineering-AEDB.
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1 - Introduction

 The AEDB is located in the city of Resende, state of Rio de Janeiro. Started its activity in 1964, confident in the growth of Resende and its surroundings, concerned about the quality of their performance in fulfilling its mission. Nowadays it has three faculties: Faculty of Economics, Administrative and Computer Dom Bosco (FCEADB), Faculty of Philosophy, Sciences and Letters Dom Bosco (FFCLDB) and College of Engineering Resende (FER).

Faced with the demands of the technological reality and the demands of an increasingly diverse knowledge and continuous construction, the higher education institutions need to align with the new technologies and new pedagogical processes providing greater diversification of resources and educational supply. Dias Sobrinho (1) recommends that economic-technological development must ensure by all means a sense profoundly human, and for this, educational institutions need to be in constant attention.
The start of Distance Learning in AEDB was in 2006.When a proposal was drawn up, within a methodological view dual situation this involves face and virtual environment in order to develop distance learning courses in undergraduate courses. This decision allowed operacionalize the overall training of the students and prepare the course project that has "strong institutional compromise in terms of ensuring the training process that includes the technical-scientific dimension to the world of work and the political dimension to the formation of the citizen" according to Benchmark for Quality Distance Higher Education (Benchmarks) [2].

The implementation of the semi presentable disciplines in 2010, attended the percentage of 20% authorized by the Ministry of Education (MEC) provided for in Ordinance No.. 4059 [3], solidifying and activating the pedagogical practice of using virtual learning environments (VLE) for semipresential courses.
2 - The Evaluation Process
Identify the best ways of evaluating student learning in classroom environments and non-presentable becomes a challenge.

The methodological principles adopted in this study followed the guidelines for Evaluation of Programs and Projects of the Joint Committee [4], as a parameter setting standards of utility, viability, propriety and accuracy.

The evaluation plan was designed based on the creation of indicators for each of the listed categories of benchmarks, namely: Virtual learning environment (VLE); Organization didactic-pedagogic, didactic material, assessment of learning, teaching Mediation (Tutoring). The different steps of the process were well organized: participant observation, document analysis, survey and definition of categories to be evaluated, development of indicators for each category; establishment of criteria for evaluation, development of the instrument for evaluation, application of the instrument, data collection , organization and analysis of the data, preparation of reports.

At the first stage observations were made on the dynamics of unstructured disciplines evaluated in daily AVA as a method of interaction with the field Vergara [5]. The bibliographic search yielded information studies in the area and also information about legal instruments that originated the categories and indicators for evaluation. In the next step, we designed the instrument that has been validated by an expert and by a tutor. Was pre-tested by two students from different courses. The pretest was important to check the clarity and adequacy of the instrument, given its purpose. Data collection was performed according to the steps of the assessment in the months of August and September 2012.

The analysis itself was made ​​from the ordering of the data collected and classification of emerging categories of benchmarks.

To define levels of agreement on the choices of students, we used a scale with three levels, as shown in Table 1.
	Choice per Class
	Level of Concordance

	From 0% to less than 40%
	Low

	From 40% to less than 80%
	Medium

	From 80% to 100%
	High


Table 1: Levels of concordance of responses of students per class of choice .
For analysis of these results, we used the following criteria: For the chosen indicators with high level of agreement (283-354 choices), it was considered that the standards of satisfaction were achieved. Regarding the indicators we reached the average level of agreement (142-282 choices), it was considered that the standards were partially met and the indicators that reached a low level of agreement (0-141 choices), it was considered that standards have not been met. Failure to meet the standards indicates dissatisfaction of students.

      In this study, according to the guidelines for submission of papers will be presented and discussed only the results of the evaluation of network courses, Engineering Course.
3-The subjects in focus and Participants
The Undergraduate Engineering started its activities in 1988, with the authorization of the operation of the Course of Electrical Engineering, with emphasis in Electronics. The course offers 340 spaces on the night shift and 60 on the day. Intended to graduating from high school and matriculated and graduating from higher education. In terms of further study, the course provides access to post-graduation courses and strictly in the same field of knowledge.
The course was inserted in semipresential mode of education in 2012. At 1 year, there were three subjects in semipresential format DL, Introduction to Engineering, Portuguese and Data Processing. In 2013, these same subjects were offered in 1st year and two in the 2nd year: Programming and Numerical Analysis, and, Science and Technology of Materials. The subjects of this evaluative study 354 students of classes A, B, C, D, E, F and class G of nocturnal diurnal courses of networking, engineering course.
4 - Partial Results
The students' responses were organized in tables and graphs and discussed its most relevant aspects.

4.1 - Identification Data

Of the 382 students in the disciplines Network Engineering Course, 354 actually completed the questionnaire online in a virtual learning environment of each discipline, being 143, Introduction to Engineering, 94, 117 Portuguese and Data Processing. This group constitutes approximately 94% of these participants. About the discipline network that evolves to answer the questionnaire, students' choices were distributed as follows: Introduction to Engineering 38%, Portuguese 26% and 32% Data Processing.
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                Figure 1. Sex                                                                      Figure 2. Age
Of the 354 student respondents, 136 were female and 218 were male. Regarding age, the majority are young, since 155 are aged 20-29 years and 145 have 19 years or less. Regarding gender, the results show that there is practically no difference between the total number of students, by sex, which is something very current, for students who are studying the exact disciplines.
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Figure 3: Students who work          Figure 4: Access the internet with greater frequency
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Figure 5: Experience in distance education
Of the total, 218 students reported that work. Regarding experience with distance education, 300 students have declared no previous experience. One factor that may be taken into consideration is that, although most students are entered into the labor market, have no experience in virtual environments.The results show that, in relation to access to the internet more often, of the 354 students surveyed, 'home' was the most responses (275), following 'in internet cafes' (45), 'college' (25) and 'at Work' (9).
From the choices of students, tables were constructed with the frequencies of responses for each category, their respective indicators and discussed the most relevant aspects.
4.2 Virtual Learning Environment

	AS FOR THE VIRTUAL LEARNING ENVIRONMENT
	YES
	PARTLY
	NOT

	6.- Ensures a simple navigation?
	283
	7
	64

	7.- It is available for 24 hours?
	326
	3
	25

	8.-There is content, forum, chat evaluation?
	294
	7
	53

	9.-Activities in a clear and pleasant?
	232
	35
	87

	10.-Detected some technical problem?
	144
	153
	57

	11.-There are in the student manual with all the information?
	273
	25
	56

	12.-There is all the information(name, password, teams etc. ) since the beginning of the discipline?
	289
	25
	40


Table 1. Virtual Learning Environment - VLE: the opinion of students
The first examination of Table 1 reveals that, a high level of agreement among students, compared to 4 indicators (No. 7, 8, 0:06) considered served and two (No. 9 and 11) are considered partially reported, with an average agreement . There was dissatisfaction among respondents regarding technical problems the AVA, the observation of the columns of the ratings of positive concordance aggregate the partial, in Table 1, indicator (No. 10), are results (297 students) that show such weaknesses.

Therefore, it can be said that the students recognize the technical problems of the AVA as an important indicator to be considered by the coordinators and components of the Core Distance Education / AEDB.

4.3 Organization Didactic-Pedagogic

	PEDAGOGICAL DIDACTIC ORGANIZATION OF YOU DISCIPLINE
	YES
	PARTLY
	NOT

	13.- Orientações adjusted to work with the content?
	262
	16
	76

	14.- Exists clarity in the contents and objectives of discipline?
	249
	15
	90

	15.- Contents brought up to date and related with practise?
	255
	22
	77

	16.- The Activities proposals stimulate motivation for study?
	211
	34
	109

	17.- The form of presentation of the activities proposals keeps its attention in the study?
	175
	75
	104


Table 2. Didactic-Pedagogic: the opinion of students.
The trial by the students is shown in Table 2. It is evident that there is an average level of agreement for the five indicators considered by students as partially met.

Two indicators of the activities proposed deserve further discussion because for these, 109 students reported dissatisfaction with the proper distribution, and motivation for study (indicator 16) and 104 students how to present activities favoring the initial distance (n º 17).

In this sense, the understanding of this assessment, it is important to note that the didactic-pedagogic course, according to the findings, can be improved as it does not answer, with fullness, the expectations of students.

4.4 Educational Material
	CLASSIFICATION OF THE DIDACTIC MATERIAL
	YES
	PARTLY
	NOT

	18.- It has photos, videos according to content of disciplines?
	82
	228
	44

	19.- It has Clarity in the written language?
	101
	225
	28

	20.- Content of easy agreement?
	93
	223
	28

	21.- It has activities that they complement the study?
	89
	230
	35


Table 3, Courseware: the opinion of students.

Regarding the category Educational material, the data in Table 3 show that the assessment of students remained between good and great for all these indicators. However, it is important to highlight that the courseware was also considered a weak point, between 28 and 44 students.

Gatti [6] states that the educational materials and support for distance education are different from the material used for courses. It needs to be self-explanatory, provide information for students to understand and stimulate the search for information. So that, promote the construction of knowledge and may mediate the dialogue between student and teacher, with the goal of identifying needs adjustments, aimed at its improvement.

4.5 Assessment of Learning
	EVALUATION OF ACTUAL LEARNING AND ONLINE
	YES
	PARTLY
	NOT

	22.- Coherent evaluation with the presented contents?
	257
	51
	47

	23.- Criteria of learning evaluation are clear?
	252
	60
	42

	24.- The evaluation shows the evolution of its performance?
	206
	73
	75

	25. - After evaluation has effective return of learning on the part of the tutor?
	200
	72
	82

	26.- It has replacement of content of activities not carried through?
	147
	103
	104

	27.- The evaluation processes contribute for its formation?
	256
	54
	44


Table 4: Assessment of Learning: the opinion of students.

            With reference to the category Assessment of learning, the data in Table 4 show that there is an average level of agreement (147-257 choices) for the five indicators considered partially met by students. The indicator of the possibility of replacement contents (No. 26) was evaluated by 103 students and 104 as partially met as unserved. Such indicator must therefore Revision to obtain the desired goal, that is, the student satisfaction with regard to replacement. These results reveal partial satisfaction with the evaluation of learning and are entitled to a review, given to advocating the benchmarks when it says need recovery studies and the evaluation relating to that recovery.

4.6 Educational Meditation (Mentoring).

	ORIENTATION AND INTERATIVIDADE OF THE TUTOR  
	YES
	PARTLY
	NOT

	28.- Clear and opportune orientation?
	56
	276
	31

	29.- Availability for orientation and accompaniment?
	60
	252
	42

	30.- Clarification of doubts in the actual and not actual activities?
	104
	224
	26

	31- It stimulates accomplishment of activities proposals?
	59
	256
	39

	32.- It stimulates the activities carried through for the pupils?
	56
	245
	53

	33.- It uses of synchronous ways favoring interaction between pupils?
	61
	249
	44

	34.- It uses of asynchronous ways favoring interaction between pupils?
	74
	247
	33


Table 5. Pedagogical Mediation: the opinion of students.

The category pedagogical mediation, activity commonly known as mentoring was seen between fully satisfied and pleased by the respondents. Although students are satisfied with the mediation, call attention, by two indicators dissatisfaction declared by 53 and 44 students. They are related to the stimulation of collaborative activities (32) and the use of synchronous communication media (No. 33).

In this context, the mediation of the discipline assessed, as well as in most semipresential courses, it still an obstacle to be overcome for both institutions and for faculty and graduate students.
5. Final  Considerations
Summarizing the findings, now by category, built the Table 2, with totals of indicators, depending on the level of agreement.

	Categories
	Fully Satisfied
Of 80% the 100%
	Partially Satisfied
Between 40% and 80%
	Unsatisfied
Between 0% and 40% also
	Total of Pointers

	Virtual environment of Learning
	4
	2
	1
	7

	Pedagogical Didactic organization
	-
	5
	-
	5

	Evaluation of the Learning
	-
	5
	1
	6

	Didactic material
	-
	4
	-
	4

	Pedagogical mediation
	-
	8
	-
	8


Table 2: Number of indicators, by category, by level of agreement.

We considered the analysis criteria representing the level of student satisfaction. This has shown how indicators still deserve attention from the institution to which the disciplines Network Engineering Course, is best implemented to the full satisfaction of the students.

We conclude that the greatest concentration is in the category indicators partially satisfied. Compared to a scale of Excellent, Good and Bad quantified indicators prevail in the category "Good".

This result can be considered satisfactory given that 85% of participants (300) have no previous experience with distance education, although there is a perception that there are points that can be improved.

Finally, it is important to highlight that the main considerations presented are not definitive, since this study is a work in permanent construction and deployment process of semipresential disciplines, the institution has been developing gradually and according to the current legislation.
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