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ABSTRACT

This paper seeks to analyze how students of Distance Education are digitally included. The need to understand the inclusion of this individual is due to the fact of the modality make constant use of technologies that promote learning through the mediation of the relationship between professors and students, providing the basis for the establishment of a knowledge that part from the collective construction. To achieve the proposed goal one departed from a first analysis literature of authors who treat distance education, inclusion / exclusion and inclusion / exclusion technology. This allowed a theoretical join in order to ensure a deeper understanding on the subject, given the critical analysis of the data that would be raised in the next step of the research. The survey itself was performed in a Private University in São Luís, active in the Classroom Education for over 20 years and in distance education for over five years. Thus, through the use of questionnaires applied to a sample of 47 students so it was possible to the present research. These data favored as to get the student’s level of digital inclusion of the student, which is one of the aspects required for successful learner in this mode.
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1
INTRODUCTION
Among the aspects that involve the world today, the technology and its advances are perhaps the ones that stand out, for the speed at which they become, as well as the needs that man has created around it.

In the educational environment, understanding how it can position itself, favoring learning has become a necessity, since the technology figure today as a cultural tool and diffusion of knowledge.

In Distance Learning (DL) Technologies have been added so frantic, but research has not followed the process and so one can not be sure that they really are able ensure an improvement or facilitation in achieving the goals that guide the education.

Probably, this is due to several factors, namely access to technology, the criticality that should accompany students and professors in the electronic media and also the adequacy of educational material at the time of learning computer-mediated situations where one observer how dissociated are Technology Education.

However, the so-called knowledge society, Education and Technology, should go together, and it is here to understand and analyze whether it is still latent lack of the student’s technological inclusion who use the distance mode so that one can trace a parameter including both digital and social to check how the student is inserted in DL in St. Louis in the connected society, currently positioned in vision networks.

2
SOCIAL EXCLUSION AND ITS RELATION TO THE EXCLUSION OF TECHNOLOGY
Social exclusion is not a condition coined on the light of today's society. In addition to it being old also played the role for a long time to limit the transition between the individual strata, controlling and even preventing this mobility. Once again we saw the standards imposed by a collectivity in social control which saw a means of exercising power and prevent wealth come out of the hands of the very wealthy to the few.

Anyway, social exclusion is a blemish that imprisons man in a cycle which removes basic rights and relegates him to the margins of society, devaluing him as a citizen.
However, it is not only the old exclusion, that coined from the lack of material goods and static social plaguing mankind.

The new exclusion, which focuses on access to technology and information, and has had as yet social exclusion, arises, according to [19] an element of deprivation and exclusion of a few one in relation to a medium of communication increasingly popular and accepted by the collective.

This lack of rights begins in the social and economic, and expands the educational and technological context, leaving the man to provide a working knowledge of the use of tools and media in society [15].

However to, give this man technology without providing him the technical expertise and critical to ensure an informed use of the tool is the same to continue keeping it on the margin of society. In this sense, the fight against the digital divides and will also pass by digital literacy that prepares the user of computerized systems for a use that will guarantee the necessary understanding to deal with technology and allowing it to make it a means of learning and struggle for social mobility.

But, access to technology does not solve completely the problem of social exclusion and will still be able to generate a new social problem, identified as "subordinate inclusion" [2].

In it is observed without adding technological engagement with social inclusion, which is so precarious and without undoes the idea of ​​social marginalization, and since it distinguishes the value of being technologically included one, must recognize the importance and the need for social inclusion.
3
THE DL IN ITS RELATIONSHIP WITH TECHNOLOGY
The Computer Education is one of many applications where communication technologies and knowledge are embedded. It has emerged as an area of ​​scientific knowledge that has allowed the use of technological equipment enables combining telematics Education in the development of human capacity.

From this fundamental, Education in itself has the potential to happen beyond the physical environment, overcoming limitations of time and space ensuring the understanding that learning is a daily activity, for it is totally related to humans as it is in constant action with the world and its objects of study.

Precisely in this regard it is emphasized that [5] Technology in educational practice can act as a tool to encourage the migration of action of teaching to the possibility of active practice that is embedded in the learning phenomenon that raises the level of education learned which therefore requires an active practice at the time of learning.

Thus the current view of DL, in other words, the idea of ​​mediation, Information Technologies and Communication exert important role for ensuring dynamism, transformation and modernity to a society in constant motion.

This dynamic will favor virtual being together, where professors and students, who are physically distant, are virtually, and ultimately understand the unattended student in the act of learning fosters their growth as citizens, as it becomes active agent what we learn through experience and the pursuit of knowledge.

Thus, distance education is an educational practice that will bring quality education to as many students [8] [16] [9], making use of technological tools that separate and at the same time unite student and teacher, in order to allow communication in both directions.

Therefore, the Applied Technology Education will unfailingly a review of practices in the educational environment [3] [11] [6], since the methodology to be used for one-to-many, comes to function as a means of diffuser information and knowledge, which require the student effective criticism practice that enables him to understand and exercise their individual action on that which is transmitted.

The Education that makes use of technological means should strive for student education receptor-active, rather than an Education happens through repetition unconscious and out of the real meaning of what is believed to have taught. From this overview, through the DL the student will be the agent of his learning and the teacher, a driver and motivator.

Therefore, interactive environments have the potential to allow a glimpse of a path full of discoveries, [8] [12] which opens the door to the construction of knowledge by both the individual student, as the collective.

4
FROM THEORY TO PRACTICE: A RESEARCH METHODOLOGY AND ITS SOME FINDINGS
This article is part of a dissertation submitted to the Catholic University of Brasilia, which head dealt relevant aspects of the inclusion of students of distance education in higher education and tried to analyze whether or not the mode would be a means to ensure and facilitate social inclusion.

Therefore, the material present here is only a part of the research and the data collected for the dissertation.

To get to the data that favored the analysis that follows, there was initially a vast literature on the vision to ensure a solid foundation of theoretical research about the issue raised, focusing on social inclusion, digital inclusion and distance education.

To collect the present data here it was applied 70 questionnaires containing open and closed questions, covering all periods where there were students enrolled in distance mode of an active Private University in the City of São Luís, but only 47 students accepted to participate the survey and returned the instruments to collect duly filled.

Thus, the digital inclusion of this student was analyzed based on the following aspects:

• If the student possesses computer equipment and how many are in his power, which determines the purchasing power and digital profile;

• If the student has internet connection and what type of connection has been using, which determine inclusion in the information highway;

• What level of computer knowledge, because this will determine whether the student is fit to deal critically with the technologies.
The research was proposed in June 2011 to the students of that institution which is active in the classroom mode for more than 20 years it is being the largest in the market where it operates, which in turn is one of the reasons for his choice .

The first inquiry was made as to whether or not the student has a computer at home. The search returned 94% of them had a computer in their own homes. Regarding this fact, one picked up that the purchasing power of this individual is not as low, regardless of the type of device you have. And this analysis is important because the institution is situated in the northeast region of the country, where the population's purchasing power is relatively low, ensuring, in some localities, subsidies that favor only the daily survival.

The following completes the previous one, favoring that draw a digital profile of the student, especially when it comes to the number of computers in the same house. The quantities reported by the students are well balanced, and for the amount of a computer the incidence was 45% of the students. For the quantitative two computers there were 30%. As for the amount of three computers 10% were recorded, and finally, in the case of more than three machines, this value falls to 9%. In this regard it noteworthy that the electronic equipment, as well as the phone and the computer, are positioning themselves as materials for individual and collective no longer as before, ie, in the current view, every person shall have its own electronic materials.

When it comes to internet connection, one came to the following informations: 100% of DL have Internet connection, and this is established directly on 100% of those who identify themselves as having their own computer at home, showing they are included. Thus, based on these early investigations, it was noted that the participants are entered either in the digital world, as the superhighway that is the Internet, because in addition to having the most personal computers in their homes, most of them also have access to the electronic medium.

But it would miss here analyzing the level of criticality that they have about the tool and the contents found in the electronic medium. Such statements are also confirmed by the level of computer knowledge, where more than half of students (57%) identify themselves as having intermediate knowledge in Computer, followed in second place (26%) with basic knowledge and thirdly, by advanced knowledge (17%). Based on such data, the students of DL are well prepared for the use of technology, as there was no response to indicate zero knowledge of the subject for the sport.

From the foregoing, it is observed that, [10] [7] [19] the students are digitally included and can still be considered as digital literate, since they claim to have significant knowledge of computer.

These same students are not part of the group that is characterized as deleted digital and social [6] [15] because they are able to deal with the technologies that favor not only the profession, but also the educational read.

The knowledge about this computer is that some authors [14] [4] [8] [18] [12] directly focus the need for technological knowledge not only to ensure interaction in modern society, but also to encourage the pupils reach accomplish the goal of the knowledge transmitted by electronic means.

The assertion that these students are technologically literate now puts them on a level out of the process of social exclusion in relation to technology.

Regarding the type of connection used by most students, one arrived at the following findings: 45% of students use GSM Modems, 26% make use of telephone connection or Velox and 19% cable connection. No cases of the students who did not have internet connection. As for the radio link, 4% of students identified themselves as users. This considerable quantity of students making use of GSM connections that make the internet individual is an indicator fairly argued [14] to point out the individualization of Technology from the use of mobile phones.

These students do not pass by the lack of access to both technologies as the knowledge of the use and much less on access to infrastructure data traffic [19] [15] [13].

This is probably due to factors such as those related to economic issues, for they work, are responsible for their own sustenance and thus have a position to invest in the acquisition of such equipment, or even due to educational modality itself, that the make use of digital media requires so the student be positioned so as to actively participate in learning networks that make use of the electronic medium.

To defend the application of technologies to ensure certain democratization of education [8], and certainly not in sight attachment level, for the company is currently making use of these tools, features in the virtual world.

In this sense, the thinking of today's society, is a company that excels in speed of information and the immediacy [17], so that, from the time when the technologies are already part of the daily lives of these students, apply them to DL it is only the immersion of Education at the historical moment of the social group in which it takes place, exercising attempt to break social barriers, difficult to be implemented [1].
5
CONCLUSION
This research focused on the DL, seeking to make use of a significant theoretical and applied research it described and analyzed the facts, responding to questions regarding the level of digital inclusion of the student of the mode.

Thus, in addition to the information that society requires that the individual be able to handle the Technology, Education also passes to exert the same pressure, and, consequently, the student meets it, showing that the technologies are essential tools that favor clearly the growth of the own student as a learner.

The students of DL are digitally included due to the fact that the mode requires it, in order to make use of virtual learning environments.

In this case, he possesses computers even if they are for their own use and individual access to broadband internet and / or mobile, and consistent knowledge of Computer.

These are aspects that don’t make them like inferiority student classroom mode and clearly expresses how much will be able to undertake in pursuit of a goal.

Thus, from the moment in which the student be included digitally, it he will also stand as a connoisseur of digital technologies and their applicability.

Probably, this is due to the fact that the DL currently makes use of digital media and this means to reach the students.

Another relevant aspect is that the modality in question fulfills its role to include socially from the moment that drives the student to digital inclusion.

However, a life without electronic interaction and no criticality won’t denote social inclusion.

On these grounds, it is concluded that digital inclusion, since it happens to provide critical reference to the student, has the power to allow him to go in search of everything else that puts the individual as socially inserted.

However, if it is put simply as a means of access, without allowing the user interaction and the ability to construct knowledge for himself, they will only exercising the role of repeating the static patterns of a society that does not allow social mobility, which, consequently, could cripple society in time and space, impeding its progress.
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